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This statement details our school’s use of pupil premium (and recovery premium for the 2024 to 2025 academic year) funding to help improve the attainment of our disadvantaged pupils. 
It outlines our pupil premium strategy, how we intend to spend the funding in this academic year and the effect that last year’s spending of pupil premium had within our school. 
School overview
	Detail
	Data

	School name
	Linton CE Infant School

	Number of pupils in school 
	156

	Proportion (%) of pupil premium eligible pupils
	17%

	Academic year/years that our current pupil premium strategy plan covers (3 year plans are recommended)
	2024/25 – 2027/28

	Date this statement was published
	November 2024

	Date on which it will be reviewed
	September 2025

	Statement authorised by
	Kelly Harries
Headteacher

	Pupil premium lead
	Stephanie Booth 

	Governor / Trustee lead
	Michael Wilcockson


Funding overview
	Detail
	Amount

	Pupil premium funding allocation this academic year
	£32,935

	Recovery premium funding allocation this academic year
	£0

	Pupil premium funding carried forward from previous years (enter £0 if not applicable)
	£0

	Total budget for this academic year
If your school is an academy in a trust that pools this funding, state the amount available to your school this academic year
	£32,935


Part A: Pupil premium strategy plan
[bookmark: _Toc357771640][bookmark: _Toc346793418]Statement of intent
	Our intention is that all children, irrespective of their background, family circumstances and challenges they may face will make good progress and achieve well in all areas of school life. We aim to support all our vulnerable children whatever their starting point and in all areas of their development.
High quality teaching is at the heart of what we offer all children and all staff are keenly aware of the needs of all pupils and how best to support them. Our ethos means we aim to be a safe place where relationships are strong and staff have a detailed picture of the needs and areas for development for all children in their care. Much of what we detail below benefits all our children and ensures good progress for all. 
We are responsive to both the wider challenges that many of our disadvantaged children face as well as individual needs. We use a wide range of diagnostic assessments and try to proactive as well as reactive when necessary to support a wide range of needs.
Our strategy plan works towards this through the three main areas laid out by the EEF: high quality teaching, targeted academic support and wider strategies. Disadvantaged children are kept at the forefront of our work through pupil progress meeting discussions, prioritising them (where needed) for interventions and all monitoring that is completed includes looking specifically at this group of children.


Challenges
This details the key challenges to achievement that we have identified among our disadvantaged pupils.
	Challenge number
	Detail of challenge 

	1
	Assessments show that many disadvantaged children have significant gaps in their oral language skills. These are evident across all year groups and a significant number of our disadvantaged children have accessed or continue to access speech and language therapy. 

	2
	Our standardised assessments and formative assessments indicate that many of our disadvantaged children do not meet ARE in maths, particularly in number and calculation based assessments. It was noted that no disadvantaged children were working at greater depth.

	3
	Our standardised assessments and formative assessments indicate that many of our disadvantaged children do not meet ARE in phonics which impacts on reading. Again, no disadvantaged children are working at greater depth and across all year groups the % of children working at expected levels was lower for disadvantaged children. Fine motor skills and spoken language continue to impact literacy outcomes. 

	4
	Assessments and observations have identified that the emotional health and wellbeing of many of our disadvantaged children is poorer than their peers. This has significantly impacted social skills, resilience and also wider enrichment activities that provide experiences for children to draw on in their learning. 

	[bookmark: _Toc443397160]5
	The intersectionality of disadvantage – many of our disadvantaged families experience a crossover of vulnerability, including EAL, SEND, mental health difficulties, Young Carers, and Siblings of children with SEND. We recognise that some families are disproportionately affected by multiple vulnerabilities and our ability to support them requires a holistic awareness of challenges faced by the family. 


Intended outcomes 
This explains the outcomes we are aiming for by the end of our current strategy plan, and how we will measure whether they have been achieved.
	Intended outcome
	Success criteria

	1. Improved oral language skills and vocabulary in disadvantaged children.
	Assessments and observations of discussions in class show improved oral language skills for disadvantaged children.

Improved engagement in lessons and impact seen in written work and floor books.

	2. Increased % of disadvantaged children to meet ARE in phonics and reading.
	Gap between % of disadvantaged children meeting ARE in phonics and reading compared with other children is diminished.


	3. Increased % of disadvantaged children to meet ARE in maths, showing a solid grasp of number.
	Gap between % of disadvantaged children meeting ARE in maths compared with other children is diminished.

Assessment of skills being taught in Mastering Number programme show good levels of progress for disadvantaged children.

	4. Support the wellbeing and mental health of pupils, particularly those from disadvantaged families.
	Sustained high levels of wellbeing demonstrated by:
· Greater participation in class
· Confidence to work collaboratively
· Pupil voice feedback celebrates success of any interventions
· Teacher and parent feedback and observation.

	5. School have an intersectional awareness of vulnerability across the community and a strong understanding of overlapping disadvantage. Families are supported with a holistic understanding of the challenges faced. 
	Families facing all types of disadvantage/vulnerability are identified by the school. 

Parents are considered experts in their own family needs and are actively involved in planning support. 





Activity in this academic year
This details how we intend to spend our pupil premium (and recovery premium funding) this academic year to address the challenges listed above.
Teaching (for example, CPD, recruitment and retention)
Budgeted cost: £12,835
	Activity
	Evidence that supports this approach
	Challenge number(s) addressed

	Focus on high quality feedback to pupils at an age appropriate level to address misunderstanding and maximise progress in learning.

Purchase of standardised assessments.

	Strong evidence that age appropriate, high quality feedback maximises progression. Inexpensive to implement but with high impact.

https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/feedback



Standardised tests can provide reliable insights into strengths and weaknesses of each pupil to help ensure that receive the correct additional support in class.
	1, 2, 3, 5

	Embedding dialogic teaching skills across the school curriculum will support pupils to improve oral language skills through high quality modelling and opportunity to extend vocabulary.

Staff training to support this.
	Strong evidence base that suggests oral language interventions such as high quality classroom discussion are inexpensive to implement and have high impact.

https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/oral-language-interventions

Quality first teaching is considered the most effective way of targeting the needs of all pupils, including appropriate adaptation and differentiation using effective strategies as outlined in the Cambridgeshire Ordinarily Available Provision toolkit. 

	
	1, 2, 3, 5

	Embed the use of high quality texts in dedicated story sharing sessions and English sessions.

	Strong evidence base that suggests oral language interventions such as high quality classroom discussion are inexpensive to implement and have high impact.

https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/oral-language-interventions

	1, 3, 5

	Introduction of the home reading challenge and school library system to encourage regular and wide reading for enjoyment.
	Encouraging increased reading at home is shown to have a high impact on developing reading skills.

https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/homework

	1, 3

	Participation in the NCETM Mastering Number project to ensure firm foundations of number knowledge. This will include 6 – 9 training sessions with NCETM and Cambridge Maths Hub and then time in year group teams to cascade training.
	Strong evidence suggests that children who d not achieve ARE often lack a secure understanding of number. This project aims to ensure that children will leave KS1 with fluency in calculation and a confidence and flexibility with number. 

https://www.ncetm.org.uk/maths-hubs-projects/mastering-number/ 
	2, 5

	Continue to embed high quality, targeted small group phonic sessions across the school.
	Strong evidence base that systematic and high quality delivery of phonics has a positive impact on reading accuracy for all pupils including those from disadvantaged families.

https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/phonics

	1, 3, 5

	Continue to embed Emotions for Learning project in school and ensure staff keep up to date with relevant training.
	Extensive evidence linking high levels of social emotional skills with improved outcomes at school and in later life (behaviours, relationships with peers, attitudes etc)

https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/social-and-emotional-learning

	4

	Promoting neurodivergence-friendly environments to ensure a range of SEND and MH needs are well met within the classroom. 
	Research demonstrates the impact of neuroinclusive environments, including improved wellbeing, attendance and academic progress. 

Rajotte, E., Grandisson, M., Couture, M. M., Desmarais, C., Chrétien-Vincent, M., Godin, J., & Thomas, N. (2024). A Neuroinclusive School Model: Focus on the School, Not on the Child. Journal of Occupational Therapy, Schools, & Early Intervention, 1–19. https://doi.org/10.1080/19411243.2024.2341643 

Cook, A. (2024). Conceptualisations of neurodiversity and barriers to inclusive pedagogy in schools: A perspective article. Journal of Research in Special Educational Needs. 

https://www.bps.org.uk/psychologist/neurodiversity-affirmative-education-why-and-how 
	1,2,3,4,5



Targeted academic support (for example, tutoring, one-to-one support structured interventions) 
Budgeted cost: £12,200
	Activity
	Evidence that supports this approach
	Challenge number(s) addressed

	Additional targeted 1:1 phonics and reading session for those identified as needing additional support.

Delivering targeted Little Wandle reading groups across the school. 

Delivering Little Wandle SEND programme to specified children. 
	Strong evidence base that systematic and high quality delivery of phonics has a positive impact on reading accuracy for all children including those from disadvantaged families.

https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/phonics

	3, 5

	Additional targeted 1:1 maths session for those identified as needing additional support. TAs trained to deliver Maths Recovery.
	Strong evidence to suggest TAs trained to deliver specific and targeted interventions has a higher impact on progress of all children including those from disadvantaged families.

https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/teaching-assistant-interventions

	2, 5

	Trained member of staff to deliver Drawing and Talking, Sand Therapy, Lego Therapy or feelings groups to individuals identified as needing additional support.
	Extensive evidence linking high levels of social emotional skills with improved outcomes at school and in later life (behaviours, relationships with peers, attitudes etc)

https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/social-and-emotional-learning

	4



Wider strategies (for example, related to attendance, behaviour, wellbeing)
Budgeted cost: £7,900
	Activity
	Evidence that supports this approach
	Challenge number(s) addressed

	Provide funding towards extracurricular activities such as clubs, music lessons and trips.
	https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/arts-participation

https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/physical-activity

	4, 5

	Provide sports provision and a playleader at lunchtime to model positive play and improve behaviour at lunchtime
	https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/physical-activity

	4

	Continue to offer use of before school club and provide a ‘soft start’ for any identified children. 

Continue to deliver Emotions 4 Learning at the whole school level
	Extensive evidence linking high levels of social emotional skills with improved outcomes at school and in later life (behaviours, relationships with peers, attitudes etc)
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/social-and-emotional-learning
	1, 4, 5

	Contingency for acute issues
	We have agreed to set aside a small amount of funding to respond quickly to needs that have not yet arisen.
	All



Total budgeted cost: £38,400
Part B: Review of outcomes in the previous academic year
Pupil premium strategy outcomes
This details the impact that our pupil premium activity had on pupils in the 2023 to 2024 academic year. 
	Teacher assessment showed that outcomes for disadvantaged children in all core areas of learning was significantly lower than those of other children, particularly for those within multiple categories of vulnerability (i.e SEND, EAL, Young Carers etc). Mental health and wellbeing affects both parental and child engagement with education, social support, and the wider community. The intersectionality of vulnerability can be increasing isolating for families. 
Many children continue to access Sand Therapy, Group Therapy, and Drawing and Talking interventions, which have proven effective to support mental health and wellbeing. Continued use of the Lavender sensory room and Garden room has proven invaluable to school’s offer of a safe and calm space for children to co-regulate with trusted adults. 
Ongoing small group and targeted 1:1 intervention ensured children across all types of vulnerability/disadvantage receive high quality adult instruction and access to additional support. Use of the Little Wandle phonics and reading programme ensured high quality teaching throughout the year groups and early identification of difficulty addressed effectively. Continued assessment opportunities ensured gaps were identified and supported quickly and effectively. 
Fine motor skills intervention groups and sensory circuits improved fine and gross motor skills across year groups, with Premier Sports teachers providing additional sport sessions at lunchtimes. 
Staff received a range of training opportunities to develop their knowledge in Autism and neurodivergent-friendly environments, as well as the SEND Code of Practice, personal plan and target writing, and EHCP request processes. 


Externally provided programmes
Please include the names of any non-DfE programmes that you purchased in the previous academic year. This will help the Department for Education identify which ones are popular in England
	Programme
	Provider

	None
	

	
	


Service pupil premium funding (optional)
For schools that receive this funding, you may wish to provide the following information: 
	[bookmark: _Hlk80604898]Measure
	Details 

	How did you spend your service pupil premium allocation last academic year?
	

	What was the impact of that spending on service pupil premium eligible pupils?
	


Further information (optional)
	Use this space to provide any further information about your pupil premium strategy. For example, about your strategy planning, or other activity that you are implementing to support disadvantaged pupils, that is not dependent on pupil premium or recovery premium funding.
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